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A. Personal Statement 
My career has been interdisciplinary and translational (focused on bridging science and practice) 

from the beginning—both for serving individuals with disabilities and social justice issues. My 
undergraduate honors thesis as a psychology major involved translating foundational knowledge from 
psychology to remediating dyslexia in a student in an orphanage operated by the Masons. Immediately 
upon graduation during the civil rights era I enrolled in a teacher credentialing program for teaching in 
inner city Philadelphia (3rd grade classroom with 25 African American and 25 Puerto Rican students 
living in poverty). Subsequently I had additional experience teaching low income African American 
students in a Pittsburgh elementary and a Baltimore elementary and high school, and general 
education in a suburban school and a rural school serving diverse students and participated in a pre-
1975 pilot for special education to translate my background in psychology into a resource room model. 
During the latter experience I conducted a field study showing that differentiated instruction in the 
general education classroom was effective for students with specific learning disabilities and 
collaborated with an adjacent school serving students with developmental disabilities. These 
experiences have led to my current interest in professional development for educators to provide 
instruction in inclusive settings for students with a variety of disabilities.  

 
The next step in my career path was to study experimental psychology at Johns Hopkins with the 

stated goal of learning state of the science cognitive psychology, developmental psycholinguistics, 
social psychology, and biopsychology to give it away to educators, that is, bridge basic science and 
educational practice. Near the end of my Ph.D. program I was recruited by a program in Ambulatory 
Pediatrics at Boston’s Children’s Hospital where I spent half my time working in nine clinics every week 
for birth to three and three to six (for a variety of developmental disabilities) and six to sixteen for 
specific learning disabilities and received supervision through an APA approved predoctoral clinical 
program. The clinical work involved considerable school consultation, and work with parents and 
community providers and interdisciplinary teams in settings serving diverse populations—



 

socioeconomically, racially, culturally, and linguistically. The other half of my time I taught medical 
students and medical fellows at Harvard Medical School about education for students with 
developmental and specific learning disabilities and participation of professionals on interdisciplinary 
teams. Once I completed my Ph.D. a year later, I elected to get more postdoctoral supervision in 
developmental disabilities through the University Affiliation Program involving 23 disciplines, the 
Developmental Evaluation Clinic (DEC). After licensure as a clinical psychologist a year later, I 
requested additional supervised training in the DEC and became involved in clinics with children with 
cerebral palsy and communication disorders (which led to research in Peter Wolff’s lab and eventually a 
move to Tufts New England Medical Center that had federal funding for translation research with this 
population and also spinal cord injuries). I also spent a year working as a principal psychologist in the 
Waltham, MA Eunice Kennedy Shriver Center specializing in the developmental disabilities.  

 
Following six years on medical school faculties, I accepted a faculty position at the UW to train 

school psychologists in the science-practitioner model and supervised trainees in assessing students in 
early childhood, middle childhood, and adolescence referred for a variety of learning, behavioral, and 
family issues. I served as Director of the Program and helped obtain and renew APA approval for the 
program, NASP accreditation and state certification in school psychology. More recently I have 
supervised students in learning sciences whose professional goal is to become instructional leaders 
with specialization in bringing multicultural sensitivity, instructional science, and technology to making a 
difference in students’ lives by applying interdisciplinary approaches to translation science. Over the 
past three decades I have had much experience in development of new courses aimed at translating 
research into practice for a variety of disabilities and other kinds of diversity in school-age populations. 

 
The three areas of diversity with which I have had professional experience are (a) individuals with 
disabilities—especially specific learning  disabilities (SLDs), (b) students living in poverty, and (c) 
students in ethnic targeted for narrowing the achievement gap in the US—African Americans and 
Native Americans.  
 
See Berninger, V., McHale-Small, M., Dunn, A., & Alston-Abel, N. (2016). Best professional practices in 
school psychology for helping all students succeed. Translating Every Child Succeeds Act (ESSA) into 
interdisciplinary teamwork. The School Psychologist, 70, No. 1 pp. 11-15, Winter 2016. Published by 
Division 16 of the American Psychological Association.  

 
This recent book is an example of the translation science related to the research on SLDs over the past 
20 years. Berninger, V., & Wolf, B. ( 2016). Teaching students with dyslexia, dysgraphia, OWL LD, and 
dyscalculia: Lessons from science and teaching for all teachers. Baltimore: Paul H. Brookes. Also 
available as e-book.  
 
This recent on-line article, which is part of APA’s second war on poverty, illustrates my experience in 
working with low income students. 
Berninger, V. & Morphy, P. (2015, January). Posted article on The SES Indicator 
(http://www.apa.org/pi/ses/resources/indicator/).  American Psychological Association. 
 
This recent book is an example of the work on narrowing the achievement gap for Native Americans:  
McCardle, P., & Berninger, V. (Eds.) (2015). Narrowing the achievement gap for Native American 
students: Paying the educational debt. New York: Routledge. (All Royalties go to foundations 
supporting Native American students.) See 
http://www.routledge.com/books/details/9780415727167. View the video recording of UW 
Discussion:Native American Outreach at: https://www.youtube.com/watch?v=g_2jU9AwtQg. 

 
            These peer reviewed article are examples of my work with low income African Americans in Seattle 
  and in Los Angeles.  

   Berninger, V., & Traweek, D. (1991).  Effects of two-phase reading intervention on three orthographic-
phonological code connections.  Learning and Individual Differences, 3, 323-338. 

 



 

 Berninger, V., Dunn, A., Lin, S., & Shimada, S. (2004). School evolution: Scientist-practitioner educators 
creating optimal learning environments for ALL students.  Journal of Learning Disabilities, 37, 500-508.   

A common theme in all this research from 1982 to the present is the use of computer technology. My 
currently funded NIH research has as a specific aim translation science for transporting to school settings 
computerized lessons for teaching oral language, reading, and writing to students with and without SLDs. 
Thus, it is a logical next step to evaluate whether it works as well as it did in a university setting in schools 
with students from low SES backgrounds and diverse racial, cultural, and language backgrounds. In 
addition, we have developed technology-supported in-service professional development courses to 
disseminate the research findings from our group and other researchers to interdisciplinary teams 
regarding the recent Every Student Succeeds Act (ESSA). This professional development is related to a 
recent book about interdisciplinary team work in schools with emphasis on low incomes and diverse 
student populations.  
Berninger, V. W. (2015). Interdisciplinary frameworks for schools: Best professional practices for serving 
the needs of all students. Washington, DC: American Psychological Association. 
http://dx.doi.org/10.1037/14437-002  Advisory Board and Companion Websites with Readings and 
Resources. All royalties go to Division 16 to support these websites and develop future editions.  
 

B. Positions and Honors 
 

                  ACADEMIC APPOINTMENTS/POSITIONS 
1. 1967-76 Educator (classroom teacher, Philadelphia, Pittsburgh, Baldwin-Whitehall public 

schools; learning disabilities resource teacher, Frederick, MD, public schools; reading 
specialist, Baltimore, MD public schools). 

2. Harvard Medical School, Boston, MA, Instructor in Psychology (1981-1983), Department of 
Psychiatry 

3. Tufts New England Medical School, Boston, MA. Assistant Professor, Rehabilitation Medicine, 
1983-1986.  

4. Wellesley College, WA. Assistant Professor of Psychology (part-time, 1985) 
5. University of Washington, 1986- present, Educational Psychology, Assistant Professor, 

Associate Professor (1989) Full Professor (1993--present), Member of the Graduate Faculty 
(1986- present) 

                    Program Coordinator, APA accredited and NASP approved School Psychology Program,  
                   1993-2000; Director of Internship Training, School Psychology Program, 2001-06;  
                    Learning Sciences, 2007-present (renamed Learning Sciences and Human Development, 2011;  
                    Director, University Brain Education Technology Center (UBET) Education Site 2009-2012,  
                    Director Center for Oral and Written Language Learners (OWLs) and UW LDC, 2012- present 
                    Research Affiliate (1994-present) and  Coordinator Research Specialization for Learning  
                    Disabilities (2000-present), Eunice Kennedy  Shriver Intellectual and Developmental  
                    Disabilities Research Center (IDDRC), Access  from Apple Browser, University of Washington 
                    website, search CHDD; click on Research Specialization  Learning Disabilities, and Research  
                    Affiliate Berninger  
                    Director, (1995-2006, 2011-2016)  Eunice Kennedy Shriver NICHD-funded University of  
                    Washington  Multidisciplinary Learning Disabilities Center  
                    Director (1989-2008), Eunice Kennedy Shriver NICHD-funded University of Washington      
                    Literacy Trek developmental and instructional studies (focus on written and oral language  

        Skills and related skills),  
        Member (1989-2000), UW Center for Study of Capable Youth.  
      

                      LICENSURE AND HOSPITAL AND CLINICAL APPOINTMENTS 
            Psychologist, State of Washington, No. 1161, 1987-. , Commonwealth of Massachusetts, No. 3035,  
                             1982-1990 

            Member of Special and Scientific Staff (1983-1986) , New England Medical Center, Boston,  MA                                                 
             Research Associate (1980-83), Children's Hospital, Boston, Massachusetts. 
             Principal Psychologist (1984-85), Eunice Kennedy Shriver Center, Waltham, MA (a University Affiliated  

                                       Program for developmental disabilities); half time. 



 

            Research activities in Psychiatry, 1982-83 (Professor Peter Wolff's laboratory) and clinical activities in 
Developmental Evaluation Clinic (a University Affiliated Program for developmental disabilities), 
Children's Hospital, Boston. Supervised by Richard Schnell, Ph.D., Andrea Farkas Patenaude, 
Ph.D., Patricia Boyle, Ph.D., and Eugene D’ Angelo, Ph.D.,  Boston’s Children’s Hospital.  

C. HONORS 
22                  Samuel Torrey Orton Award, 2015, International Dyslexia Association   

                    Elected Fellow in the International Academic of Learning Disabilities Research, 2015 
  Lifetime Achievement Award, School Neuropsychology Society, July 10, 2013,  
  Alan S. Kaufman “Excellence in Assessment Award,” Fordham University, May 10, 2013 
  Fellow, International Academy for Research in Learning Disabilities, 2015- 
  Fellow, American Psychological Association, 1995- 
   Fellow, Society for the Scientific Study of School Psychology, 1994- 

 Sylvia O. Richardson Hall of Honor, The International Dyslexia Association Promoting Literacy through 
              Research, Education, and Advocacy, by the Washington State Branch of IDA, June 10, 2006. 

   2009 Leadership in Literacy Award, Washington Branch of the International Dyslexia Association.  
 

D. Contributions to Science (179 peer reviewed research articles; 16 books (9 authored/co-
authored); 71 book chapters; 40 other for policy or dissemination) 

1. Evidence-Based Assessment of Reading, Writing, Listening, and Speaking and Early 
Intervention for Reading and Writing  1989 to 2008 

On the one hand, I conducted Cross-Sectional Studies of Typical Writing, Reading, and Oral Language 
 and Related Neuropsychological Processes (50 girls, 50 boys representative of the US population in  
mother’s level of education and ethnicity) in grades 1 to 9. This assessment research was followed by a  
series of Early Intervention Studies for at-risk readers and writers in grades 1 to 4 using randomized  
control designs in school settings to identify effective instruction. For overview of the research findings  
from this NICHD-funded line of research, see Berninger and Richards (2012) below and the following  
article: Berninger, V. (2009).  Highlights of programmatic, interdisciplinary research on writing. Learning  
Disabilities. Research and Practice, 24, 68-79.  
 
On the other hand, building upon an earlier longitudinal study using computers to study the typical  
process of learning to read and write from kindergarten to end of first grade, I conducted an NICHD- 
funded five year Longitudinal Study of the same skills as in the cross-sectional study from grades 1 to 5  
or grades 3 to 7 and the language learning mechanism, which to date has resulted in  numerous peer  
reviewed publications. That is, I began by investigating the normal developmental process of oral and  
written language acquisition for language by ear, mouth, eye, and hand (both by pen/pencil and  
keyboard) as a framework from which to understand developmental disability, specific learning  
disabilities, and twice exceptionality (gifted but also specific disabilities) from early childhood to middle  
childhood to early adolescence.  
 
2. Evidence-based Assessment and Instruction for Math 

I collaborated with Nancy Robison on Javitz grant that supported longitudinal and intervention research  
on typical math development and math talent and math disability, for example: Robinson, N., Abbott,  
R., Berninger, V., Busse, J., & Mukhopadhyay, S.  (1997). Developmental changes in mathematically  
precocious young children:  Longitudinal and gender effects. Gifted Child Quarterly, 41, 145-158. 
 
3.  Interdisciplinary Research on Defining and Treating Specific Learning Disabilities   

 I have served as PI of NICHD P50 Multidisciplinary Center Grants on SLDs from 1995 to 2006 and  
 2011 to present . For reviews of this programmatic line of research on genetics, neuroscience, 
diagnostic assessment, and instructional intervention prior to 2011, see  
Berninger, V., & Richards, T. (2010). Inter-relationships among behavioral markers, genes, brain, and 
treatment in dyslexia and dysgraphia. Future Neurology, 5, 597-617. doi: 10.2217/fnl.10.22)  
Berninger, V., Raskind, W., Richards, T., Abbott, R., & Stock, P.  (2008). A multidisciplinary approach 
to understanding developmental dyslexia within working-memory architecture: Genotypes, phenotypes, 
brain, and instruction. Developmental Neuropsychology, 33, 707-744.  
More recently, the P50 Center has focused on defining and differentiating SLDs   



 

based on brain and behavioral evidence and response to instruction. For representative recent  
publications toward this specific aim which has validated differentiation of dysgraphia (impaired  
handwriting), dyslexia (impaired word reading and spelling), and oral and written language learning     
disability (OWL LD, aka SLI) on basis of brain, assessment and instruction, and genetic evidence),  see  
Richards TL, T Grabowksi, K Askren, P Boord, K Yagle, Z. Mestre, Robinson, O., Welker, D. Gulliford, 
V, Nagy, W  Berninger (2015, posted on line March 28 ). Contrasting brain patterns of writing-related 
DTI parameters, fMRI connectivity, and DTI-fMRI connectivity correlations in children with and without 
dysgraphia or dyslexia Neuroimage Clinical. 10.1016/j.nicl.2015.03.018 
Berninger, V., Abbott, R., Abbott, R. (2015). Differential diagnosis of dysgraphia, dyslexia, and OWL 
LD: Behavioral and neuroimaging evidence. Reading and Writing. An Interdisciplinary  Journal.  
doi:10.1007/s11145-015-9565-0 A2 NIHMS683238      
Berninger, V., & Abbott, R (2013) Children with dyslexia who are and are not gifted in verbal reasoning. 
Gifted Child Quarterly, 57, .223-233. doi 10.1177/0016986213500342. Posted on PubMedCentral on 
2013-09-22 15:41:46 NIHMSID #526583 
Silliman, E., & Berninger, V. (2011). Cross-disciplinary dialogue about the nature of oral and written 
language problems in the context of developmental, academic, and phenotypic profiles. Topics in 
Language Disorders, 31, 6-23. free access at 
http://journals.lww.com/topicsinlanguagedisorders/Fulltext/2011/01000/Cross_Disciplinary_Dialogue_ab
out_the_Nature_of.3.aspx 

 In addition, the current research focuses on computerlzed lessons for providing differentiated    
           instruction for different specific learning disabilities (dysgraphia, dyslexia, OWL LD), as illustrated in  
           these recent publications. (Five others are under review.) 

     Berninger, V., Nagy, W., Tanimoto, S., Thompson, R., & Abbott, R. (2015, published on line October 30, 
     2014). Computer handwriting, spelling, and composing instruction for students with specific learning  
     disabilities in grades 4 to 9. Computers and Education, 81, 154-168. DOI information:  
     10.1016/j.compedu.2014.10.00 Posted  NIHMS636683 NIHMSID Publ.ID: CAE2713  
     http://audioslides.elsevier.com/getvideo.aspx?doi=10.1016/j.compedu.2014.10.005 
     Tanimoto, S., Thompson, R., Berninger, V., Nagy, W., Abbott, R. (in press, April 26, 2015). Computerized 
     writing and reading instruction for students in grades 4 to 9 with specific learning disabilities affecting written 
     language. Journal of Computer Assisted Learning. 
 
 Research Support 2012 to present 

 
 Principal Investigator (PI), Defining and Treating Specific Written Language Learning Disabilities. NIH P50 

Center for Multidisciplinary Learning Disabilities Research HD071764. December 15, 2011 to November 
30, 2016. Funded National Institute of Child Health and Human Development, $8,092,341. Also PI, 
Project 1, Defining Learning Disabilities by Profiles and RTI, Administrative Core A, and Service Core B.   

 Investigator, Genetic contributions to component phenotypes of dyslexia (P.I. Wendy Raskind, M.D., 
Ph.D).  National Institute of Child Health and Human Development Funded 09/01/07- 06/30/12.  

 Investigator, 2013-2015. Life Span in Writing Development (P.I., Charles Bazerman, Funded by Spencer 
Foundation. Seven investigators working on integrating diverse perspectives for a model of life span 
writing development to inform educational practice  

 Co-Principal Investigator (Principal Investigator Zvia Breznitz, University of Haifa), 2010-2012 US-Israel 
Binational Science Foundation Award, Word-, sentence-, and passage-reading fluency training in grade 4 
and reading and writing fluency training in grade 5: Comparing Hebrew- and English- speaking dyslexics.  

E. PubMed Link  
http://www.ncbi.nlm.nih.gov/myncbi/browse/collection/41592533/?sort=date&direction
=descending 

 

 


